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“To know and understand our own culture, we must learn to see it from the point of 

view of other cultures, comparing our customs and beliefs with those of other times 

and places. With globalization now upon us, and external diversity on the retreat, it 

is becoming a matter of urgency to protect and preserve the internal diversity that 

each society owes to its constituent groups and subgroups, all of which develop 

differences that they consider highly important.”

Claude Lévi-Strauss, French ethnologist
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A CLASSROOM WITH A DOOR TO THE WORLD

Internationalisation of curriculum and national identity

Two week teacher training course, Guadeloupe, France

The course addresses the important issues raised by EU 2020 – internationalisation and  

modernisation of curriculum, Early Childhood Education and early school leaving, key competences, 

language learning and teachers’ continuous professional development. Participants will analyse 

internationalisation strategy and explore various methods and tools shaping internationalisation policy 

to the needs of their school. Alongside, interactive French language learning activities will provide 

participants with insight into local community.

In order to fulfil the objectives raised by EU 2020, the schools should be able to cater for new 

phenomena such as internationalisation of education and growing use of digital learning, and support 

the creation of flexible learning pathways in line with learners' needs and objectives. The big emphasis 

lies on Early Childhood Education and Care services as a foundation to improve the attainment of 

young people, particularly those at risk of early school leaving and with low basic skills.

However, many teachers come across the dilemma of balance between internationalism and 

national identity, especially in a single nation countries. This course will demonstrate that 

internationalisation of curriculum significantly enhances national identity. Learning about unique 

features of their own and other cultures pupils come to increased understanding of their own national 

identity at the same time developing senses of tolerance and acceptance. 

Regarding internationalisation strategies the course is expected to produce the following 

outcomes on participating organisations:

• improved management and staff competences, 

• innovative teaching methods or tools, 

• European dimension integrated into curriculum, 

• improved language competences, 

• modernised curriculum, 

• organisation of teaching, training and learning on EU level, 

• reinforced cooperation with partners from other countries;

• increased quality in the preparation, implementation, monitoring and follow up of international 

projects.
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WHAT IS INTERNATIONALISATION AND NATIONAL IDENTITY?

Internationalisation is commonly known as an international learning environment. 

Usually the internationalisation activities are referred to as ‘projects’. However, these 

activities are experienced as short term, rather than being understood as a fully integrated 

element of the school curriculum. 

Internationalisation strategy should promote a whole of institution approach to the 

development and integration of international, intercultural and global perspectives in 

institutional policies, programs and initiatives. The internationalisation of curriculum 

should enable children to develop the knowledge, skills, attitudes and habits of global-

minded citizens.  

National identity is a person's identity and sense of belonging to one state or to 

one nation, a feeling one shares with a group of people, regardless of one's citizenship 

status. Yoonmi Lee sees national identity in psychological terms as "an awareness of 

difference" - "a feeling and recognition of 'we' and 'they'". 

National identity is not an inborn trait; various studies have shown that a person's national 

identity results directly from the presence of elements from the "common points" in 

people's daily lives: national symbols, language, national colours, the nation’s history, 

national consciousness, blood ties, culture, music, cuisine, radio, television, etc.

(Lee, Yoonmi (2000). Modern Education, Textbooks, and the Image of the Nation: Politics 

and Modernization and Nationalism in Korean Education: 1880-1910. Routledge 

(published 2012). p. 29. "National identity, at the basic level, is an awareness of 

difference, that is, a feeling and recognition of 'we' and 'they.'")

Session 1

Notes
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WHAT'S IN NAME? 

• Preparation Task 1: Some cultures have special traditions when naming a person. What 

is the meaning of your name? Why this name was given to you? 

• Brainstorm the word IDENTITY by writing 6 words, ideas, or concepts that are related to 

your personal IDENTITY. 

5



Session 1

MY NAME

In English my name means hope. In Spanish it means too many letters. 

It means sadness, it means waiting. It is like the number nine. A muddy color. 

It is the Mexican records my father plays on Sunday mornings when he is 

shaving, songs like sobbing.

It was my great-grandmother’s name and now it is mine. She was a 

horse of a woman too, born like me in the Chinese year of the horse – which 

is supposed to be bad luck if you’re born female – but I think this is a Chinese 

lie because the Chinese, like Mexicans, don’t like their women strong.

My great-grandmother. I would’ve liked to have known her, a wild 

horse of a woman, so wild she wouldn’t marry. Until my great-grandfather 

threw a sack over her head and carried her off. Just like that, as if she were a 

fancy chandelier. That’s the way he did it.

And the story goes she never forgave him. She looked out the window 

her whole life, the way so many women sit their sadness on an elbow. I 

wonder if she made the best with what she got or was she sorry because she 

couldn’t be all the things she wanted to be. Esperanza. I have inherited her 

name, but I don’t want to inherit her place by the window.

At school they say my name funny as if the syllables were made out of 

tin and hurt the roof of your mouth. But in Spanish my name is made out of a 

softer something, like silver, not quite as thick as sister’s name – Magdalena –

which is uglier than mine. Magdalena who at least can come home and 

become Nenny. But I am always Esperanza.

I would like to baptize myself under a new name, a name more like the 

real me, the one nobody sees. Esperanza as Lisandra or Maritza or Zeze the X. 

Yes. Something like Zeze the X will do.

Cisneros, S. (1984 (1st 

Edition)). The House On 

Mango Street. New York.

Sandra Cisneros (born December 20, 1954) is an American 

writer best known for her acclaimed first novel The House 

on Mango Street (1984) and her subsequent short story 

collection Woman Hollering Creek and Other Stories 

(1991). Her work experiments with literary forms and 

investigates emerging subject positions, which Cisneros 

herself attributes to growing up in a context of cultural 

hybridity and economic inequality that endowed her with 

unique stories to tell. She is the recipient of numerous 

awards including a National Endowment for the Arts 

Fellowship, and is regarded as a key figure in Chicana 

literature.
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TASK: “WHAT’S IN MY NAME?”

Some cultural/ethnic groups view names as a significant part of their heritage. Think about 

how names are representative of certain aspects of an individual’s culture, ethnicity, 

personality, and/or the features of specific cities, states, buildings, or historic sites. 

Following the first paragraph as an example write about your name:

What does your name mean in English?

____________________________________________________________________________

____________________________________________________________________________

What does your name mean in your language?

____________________________________________________________________________

____________________________________________________________________________

What is the emotion of your name?

____________________________________________________________________________

____________________________________________________________________________

What is the number of your name?

____________________________________________________________________________

____________________________________________________________________________

What is the colour of your name?

____________________________________________________________________________

____________________________________________________________________________

What is the sound of your name?

____________________________________________________________________________

____________________________________________________________________________
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Benjamin Obadiah Iqbal Zephaniah

Born 15 April 1958, Birmingham, England is a British 

Jamaican writer, dub poet and Rastafari. He was included 

in The Times list of Britain's top 50 post-war writers in 2008.

Official website: http://benjaminzephaniah.com/
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SOME THOUGHTS ABOUT CULTURE

Edited extract from Martin & Griffith ‘Relating to the ‘Other’: transformative, 

intercultural learning in post-colonial contexts’. For a fuller discussion of the ideas 

contained in this extract, please refer to: James, M. (2008) Interculturalism: Theory and 

Policy. Report for the Baring Foundation available as a 

download www.baringfoundation.org.uk

It is a paradox that because ones own culture is tacitly learned, ‘citizens of monocultural 

environments are hard put to describe their culture to others’ (Conle, et.al. 2000:370) and 

so perceive culture and difference to be the property of the Other. However, thinking we 

can be objective about cultures is like denying history; how we relate to and understand 

others’ cultures is ‘conditioned by the particular vantage points made possible and opened 

up to us through prior personal and cultural histories’ (Conle et. al. 2000:371).

Dantas explains that ‘the notion of culture initially developed [in anthropological studies] 

as a conceptual system to depict isolated traditional communities’ (2009:77) which goes 

some way to explaining how it has become viewed as an object with a fixed boundary. 

Although the term is now applied far more widely to include ‘a rich spectrum of belief 

systems and social practices’ (Van Hook, 2012:4), it continues to be understood as an 

object in everyday life. Some theorists question the view that culture is boundaried, fixed 

and stable, on the grounds that this brings with it the dangers of the Single Story discussed 

by Chimamanda Adichie (2009). Andreotti (2011) argues that fixed ideas of culture are 

connected to the binary ways of thinking that set things up as ‘either-or’ – like/unlike, 

us/them, same/different – in a way that it is not possible to be ‘both-and’, thus creating a 

distance between cultures.

This is a problem because it creates binarized identities of similarity and difference (Brah, 

2007), placing European cultures in a superior position vis-à-vis those of societies in the 

South. It also ignores the internal diversity that exists within groups (Sen, 2006); difference 

is seen to be the property of the ‘Other’ and to fall short of the dominant (Western) group’s 

standard.

A relational logic, as discussed in the section on Relationships in this website, is proposed 

as an alternative way of understanding culture and identity that leads to a more open-

minded, non-judgemental stance towards difference. From this perspective culture and 

identity are understood through relating to difference, and as dynamic, fluid, and plural 

(Brah, 2007): plural because, in the same way that an individual cannot be identified by a 

single aspect of their identity, neither can communities or societies; and fluid because 

individuals’ multiple identities are constantly changing, being made and remade, with each 

encounter with difference.

A relational logic therefore enables a focus on ‘inter’ – the space between those in 

conversation (described by Homi Bhabha as a Third Space, 1994) – where one can enter 

into dialogue and come to a better understanding of both ‘self’ and ‘other’ through relating 

to others and their differences.
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MULTICULTURALISM

Multiculturalism is the phenomenon of multiple groups of cultures existing within one society, 

largely due to the arrival of immigrant communities, or the acceptance and advocation of this 

phenomenon. Supporters of multiculturalism claim that different traditions and cultures can 

enrich society; however, the concept also has its critics, to the point where the term 

"multiculturalism" may well be used more by critics than by supporters. It could, indeed, be 

classified as a snarl word or a buzzword, depending on the audience.

Definitions

Multiculturalism occurs naturally when a society is willing to accept the culture of immigrants 

(with, ideally, immigrants also willing to accept the culture of the land to which they have 

come). A distinction should be drawn between multiculturalism that occurs simply due to the 

absence of a single enforced culture, and multiculturalism which is endorsed and actively 

encouraged by the government; this is often referred to as state multiculturalism.

Kenan Malik states that "The experience of living in a society transformed by mass 

immigration, a society that is less insular, more vibrant and more cosmopolitan, is positive" 

but contrasts this with the political process of multiculturalism, which "describes a set of 

policies, the aim of which is to manage diversity by putting people into ethnic boxes, defining 

individual needs and rights by virtue of the boxes into which people are put, and using those 

boxes to shape public policy."

Criticisms

Critics claim that multiculturalism promotes a tolerance of moral relativism and results in a 

loss of national identity. There is also the unfortunate fact that some cultures simply don't mix, 

and multiculturalism can sometimes lead to the development of souring subcultures: see, for 

example, the bigotry promoted at the East London Mosque.

There is a central paradox in multiculturalism in that it is itself a cultural value, and one 

particular to Western culture; other cultures are generally not tolerant of other cultures, and so 

insisting on them respecting other cultures is not respecting them.

In February 2011 David Cameron delivered a speech arguing against state multiculturalism:

”Under the doctrine of state multiculturalism, we have encouraged different cultures to live 

separate lives, apart from each other and apart from the mainstream. We've failed to provide a 

vision of society to which they feel they want to belong. We've even tolerated these segregated 

communities behaving in ways that run completely counter to our values. So, when a white 

person holds objectionable views, racist views for instance, we rightly condemn them. But 

when equally unacceptable views or practices come from someone who isn't white, we've been 

too cautious frankly – frankly, even fearful – to stand up to them. The failure, for instance, of 

some to confront the horrors of forced marriage, the practice where some young girls are 

bullied and sometimes taken abroad to marry someone when they don't want to, is a case in 

point. This hands-off tolerance has only served to reinforce the sense that not enough is 

shared. And this all leaves some young Muslims feeling rootless. And the search for something 

to belong to and something to believe in can lead them to this extremist ideology. Now for sure, 

they don't turn into terrorists overnight, but what we see – and what we see in so many 

European countries – is a process of radicalisation.”
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MUSIC: THE CULTURAL CONTEXT

Garfias Robert, Senri Ethnological Reports 47 , National 

Museum of Ethnology, Osaka, 2004

If we look at all the societies and cultures known to us and look at all the historical 

societies of the past to the degree that we can discern, we can deduce with a high degree of 

certainty that music has always played an important role in human society. If we consider 

today simply the world of pop music, the manner in which it is effortlessly transcending 

global barriers and even otherwise extremely difficult linguistic barriers, if we consider the 

number of people who consume it in some way and millions of economic units consumed in 

its production and consumption, we are not simply talking about a very big business 

enterprise. If we ask ourselves what is driving it and we realize that it is largely voluntarily 

and self willed then we must ask the question, what is it that music does that makes people 

behave in this manner? The very fact that it is all pervasive and has been so for many 

cultures through the ages strongly suggests that music in our lives does much more than

make us feel good or happy. It must be that music fulfils some important function in what 

we regard as humanness. It must be linked in some vital way to the health of the species.

But what is it that music does? In this study I cannot hope to answer this question 

nor can anyone that I know of at this time. What I propose is to look at what we have 

learned about how music functions in human society and we interact with it, how we 

change it, pass it on and create new forms of expression. I do not even for this have all the 

answers, but I drawn on the works and discoveries of many others and my own more than 

50 years of study and observation of music, much of it in many different societies all over 

the world.

In the end I doubt I will see the answer to that question, what does music do, but I 

think by looking at the marvellous complexity of forms of expression, at the ingenuity and 

yet common sense of diffusion and adaptation we may better appreciate that although we 

each listen to our own muse, what drives us to it is very much the same for those around us.

In order to think about the role that music plays in human life we must do more than only 

look at it in our own cultural context. Not only is there much that we can learn by looking 

at other cultures, this broad trans-cultural view will also make aware of things in our own 

culture that may otherwise miss.

Culture and tradition are intertwined. We do things in a certain way, other take the 

idea, and still others take it up even modify in the next generation. People remember what is 

good or useful and share it with next generation and with their neighbours. In this way the 

most important and useful things we have learned are diffused and carried on. Traditions 

are lost and new ones created. In the process sometimes gradual and sometimes sudden 

changes in these traditions take place. The powerful imprint of the immediate past is 

impossible to erase and even those deliberate attempts to create entirely new traditions are 

bounded by what came before them. A new and radical departure from an established 

tradition even as it attempts to break with tradition reflects it like a positive/negative 

contrast.

Session 3
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Tradition, habit, and culture bind us all although we think little about the process 

as we go about our lives. In the world of music we have today forces that seem to be 

working toward a globalization of musical tastes. At the same time if we look across 

cultures and even looking within any one, there still exist a great diversity of forms, 

styles, and traditions of music. Change has always been a factor in culture, but today, 

with the increasing effectiveness of media and communication, the world is saturated 

with cultural information and it is rare to find human societies that are even relatively 

untouched by it. Change brought about by contact between groups is part of the process 

by which culture evolves, adapts and accommodates. Cultural diffusion is not new and 

music has been affected by it in the past as in the present. What is new is that the scope 

and pace of this diffusion and effectiveness of cultural saturation.

Cultures that appear to be steadfastly holding on to local or regional traditions 

are nonetheless aware of the changes surrounding them. While they may appear to 

continue in defiance of globalization, they are still affected. While change and diffusion 

through contact with other groups has always been a factor of culture, what has changed 

is the diffusion of cultural elements from nearby neighbours to diffusion of cultural 

elements across great geographic distances and from cultures with that prior to the last 50 

years of so, there had been little direct contact.

As we look at human musical activity globally, we depend on various types of

information. Living traditions are the most important source of information. We can 

study them, interact with them and document them, as well as enjoy them. Sound 

recordings are a means of preserving some of the very important aspects of living 

traditions and the past hundred years of sound recording serves as a resource for the 

study of music that is of great importance. In addition we have other kinds of 

documentation, both written and graphic, that provide valuable information about music 

culture. However, written documents, even music notation, and graphic depictions of 

music practice can give only partial 

information whose value 

is limited unless we can 

link it to some 

understanding of actual 

practice. For this reason, 

sound recordings of 

music, both from the 

many European traditions 

and from the rest of the 

world become the vital 

source for our knowledge 

of human music practice 

and of the changes that 

have affected it.
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Guadeloupe is home to a cultural mix that is very unique - one that developed from the 

forced combination of African, Indian and French islanders.

Folk music

Gwo ka

Gwo ka is a family of drums used for folk music in Guadeloupe. Different sizes of drums 

establish the foundation rhythm - with the largest, the boula, playing the central rhythm 

and the smaller, markeur (or maké) drums embellishes upon it and interacts with the 

dancers, audience or singer. Gwo ka singing is usually guttural, nasal and rough, though 

it can also be bright and smooth, and is accompanied by uplifting and complex 

harmonies and melodies.

Guadeloupians use gwo ka drums in communal gatherings called lewozes; this is the 

most traditional manifestation of gwo ka in modern Guadeloupe. Gwo ka is also played 

at Carnival and other celebrations. 

Biguine vidé

Biguine vidé is an up tempo version of the biguine rhythm, combining other carnival 

elements. It is participatory music, with the band leader singing a verse and the audience 

responding. It allows one to grab an improvised percussion instrument and join in. 

Traditionally, Carnival includes dances of African origin, such as laghia, haut-taille, 

grage, calinda and bel-air. Traditional instruments are the chacha, tibwa, maké, boula, 

tanbou chan and tanbou bas drums. 

Balakadri

Guadeloupian balakadri persisted into the 20th century and, despite disruption after 

World War II, made a comeback in the 1980s. The Guadeloupian-administered island 

of Marie-Galante has also had a vital and well-documented balakadri tradition. As 

in Martinique (and the Creole-speaking islands of Saint 

Lucia and Dominica), kwadril dances are in sets consisting of proper quadrilles, plus 

creolized versions of 19th-century couple dances: biguines, mazouks and valses Créoles.
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GWO KA

Origins

The origin of Gwo Ka goes back to the period of enslavement in the 18th century. 

Musical research shows that the instrument can find its roots in the drums and songs of 

the West African countries. From the diverse music and dance of their homelands, the 

slaves elaborated a communication tool, a new form of art - the Gwo Ka. This musical 

genre is characterised by an African typology: - repetitive form - improvisation - physical 

movements linked to music - a response between a soloist and choir. 

It is a quadruple entity: instrument, music, song and dance.

Gwo Ka: the music

There are 7 rhythms typical to Guadeloupe: Toumblack, Kaladja, Woulé, Padjambel, 

Mende, Graj, ewoz. Each of them plays a specific role:

• Toumblack, talks about the love, it is also a belly dance, fertility dance.

• Kaladja can be played slowly and represents pain and sadness. People play it during 

wakes when someone dies.

• Woulé is the "creole waltz", it is played to help people doing hard work, as of field 

work or building work.

• Padjanbel is the cane cutting dance. It is also a rhythm symbolizing resistance and 

struggle, it may be played during strikes.

• Mendé are for happy moments as weddings, public parties or carnivals.

• Graj accompanies the agricultural work. 

• Lewoz is the most complicated rhythm. It represents all the strengths of Guadeloupe. 

Lewoz is also the night party music where gwo ka music is played. These parties 

usually take place on Friday night. 

Gwo Ka: the dance

“Gwo-ka is a dance of improvisation by excellence, a dance of the instinct, of the 

moment. Gwo-ka, dance of resistance, of resilience and adaptation: Dance of Life”

Gwo ka moderne

A more modernized version of gwo ka is gwo ka moderne, which adds new instruments 

ranging from conga or djembe drums and chimes to electric bass guitar. At root, however, 

these styles all use the same fundamental seven rhythms as folk gwo ka. In 2013, the 

Heritage Committee of the Ministry of Culture and Communication has selected the 

intent to apply of gwoka for registration to the Representative List of the Intangible 

Cultural Heritage of Humanity in order to enhance the gwoka and organize a network of 

actors.

In 2014, the UNESCO Heritage Committee recognized gwoka in the Representative 

List of the Intangible Cultural Heritage of Humanity.
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A GLOBAL OUTLOOK 

 

Global perspectives 

We increasingly live and work with people from around the world. Try to understand something 

of how the world looks from different national and cultural perspectives. To do this, we need 

a global perspective. This can help us understand others, and decide how we might want to act in 

our personal and professional lives. 

Bournemouth University suggest that developing a global perspective means we should: 

 Enable people to understand the links between their own lives and those of people 

throughout the world 

 Increase understanding of economic, social and political forces which shape life 

 Develop skills, attitudes and values to enable people working together to bring about 

change for 'common good' and to take control of their own lives 

 Work towards a more just and sustainable world where power and resources are more 

equitably shared. 

 

The global village 

If the world today were replicated in a village of just one hundred people, of those people how 

many would: 

 Be from the same continent as you? 

 Be the same religion as you? 

 Be able to go to college or university? 

 Have access to fresh water? 

 Have access to the internet? 

 

Watch the following video to find answers to these and other questions. Try to reflect on how the 

world would look and feel to the people being described: 

https://www.youtube.com/watch?v=jy96ZB8Zs_A  

 

 How would their priorities be different from yours? 

 How would your priorities look to them? 

 How does the way you lead your life relate to that group/situation? 

 How does your subject area relate to their situation? 

 How does the type of work you might do relate to their situation? 

Keep these questions in your mind as you make everyday decisions. 

You have begun to develop a global perspective. 

You might be left with some uncomfortable questions about our expectations and lifestyles. 
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Become a global citizen 

Oxfam (1997) proposes that a global citizen is someone who: 

 Is aware of the wider world and has a sense of their own role as a world citizen; 

 Respects and values diversity; 

 Has an understanding of how the world works economically, politically, socially, 

culturally, technologically and environmentally; 

 Is outraged by social injustice; 

 Participates in and contributes to the community at a range of levels from local to global; 

 Is willing to act to make the world a more sustainable place; 

 Takes responsibility for their actions. 

 

Other organisations and academic writers offer different definitions. 

 

"We are the first human beings to see the planet Earth from outer space, the first to grasp the 

fragility of its environment and the total interdependence of our fates. Our conception of 

citizenship will have to adjust to that knowledge…" 

(Ignatieff, 1995, p. 76). 

 

"Citizenship understood as membership in an interconnected, global world challenges us to define 

ourselves in a much broader context, to expand our concept of citizen identity to include global 

identity, as well as our local, state and national ones." 

(Kubowand others, 2000, p. 132) 

 

Because we have no choice but to live in a globalising world, some writers argue that everybody is 

a global citizen now. Nigel Dower makes the point that there are different types of global citizens: 

 

"The status of being a global citizen is not an optional one but a consequence of our human nature 

and condition…. Of course the status of someone as an active global citizen - someone who, in 

seeing herself as a global citizen, decides to take action, maybe a lot, maybe a little - applies to 

only some because that is an optional status, subject to choice." 

(Dower, 2003, p. 145) 

 

Good or active global citizenship is about how we choose to live in response to today's challenges 

and opportunities. 

A common mantra associated with global citizenship is 

 

"Think globally, act locally". 

 

This requires an ethical or moral position about how we relate to other people: 

 

"When someone says of himself 'I am a global citizen', he is making some kind of moral claim 

about the nature and scope of our moral obligations. That is, he accepts that he has obligations in 

principle towards people in any part of the world." 

(Dower, 2002, p. 146) 
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How does this apply to everyday life? 

What kind of considerations do you think a global citizen might want to make in each of the 

following situations: 

 

Buying bananas: 

Are they Fair Trade? How many miles have they had to travel to get here? What do I know/think 

about the political regime of the country they were produced in? How are they packaged? What is 

this supermarket's general approach to sustainability & recycling 

 

Travelling into town: 

What is my own carbon footprint if I take the bus, get a taxi, or drive a car? Will taking public 

transport help keep the system running for others? Actually, why do I need to make this journey at 

all? 

 

Choosing a holiday: 

What will my carbon footprint be? Does carbon offsetting really have an equivalent impact? What 

do I know/think about the political regime of that country? How much of my holiday spend will 

actually end up in the country, and how much will profit a multinational company? What is the 

impact of this type of holiday on local culture? What is the local environmental impact? 

 

Shopping for clothes: 

What do I know about the factory conditions where these clothes were made? Do they employ 

child labour? What is this shop's ethical trading policy? How much of the money I pay will go 

back to the country where this was made? Do I know how much water was needed to produce 

this? Do I need it anyway? 

 

Accepting a job: 

What is this company's general approach to ethical trading? What does it say about its approach to 

corporate social responsibility? What impact does this work have on the environment? Does the 

company appear to have good equal opportunities practice? 

 

Think of aspects of your subject area, or professions related to it, where a global citizen would 

want to ask similar sorts of questions. Can you incorporate some of these into discussions with 

your students? 
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WHAT IS INTERNATIONAL LEARNING? 

 

 
 

‘Pupils have an interest in their studies, in the world around them. They know that there is a world 

out there, that they are going to be part of, and they want to play a very positive part of that 

society.’ 

Percy Farren, Senior Deputy Head Teacher, Currie Community High School, UK 

 

Where do you want to take your class? 

 

By bringing international learning into your classroom, you and your students will learn valuable 

lessons about sustainability, mutual respect and citizenship.  As a teacher, you will also develop 

new approaches, methodologies and skills to improve the learning experience in your classroom. 

  

The five global themes are designed to encourage thinking and discussion on the ideas that are 

central to global citizenship. They from the basis of a set of classoom resources and project 

templates. 

 

Global themes for international learning 
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https://schoolsonline.britishcouncil.org/international-learning/global-themes/  

 

Identity and belonging encourages students to explore the concept of social identity, the 

identities they have, and how the groups they belong to inform those identities. In promoting an 

appreciation and understanding of global cultures, the theme brings an awareness and respect of 

diversity. 

 

 
 

The sustainable living theme develops an understanding of our impact on the planet, what causes 

climate change and how we can be more ecologically and environmentally minded. 

By working on projects under this theme, young people will learn about their environmental 

footprint, how this compares with their counterparts in partner schools, and how they can adapt 

their footprint. They will be encouraged to think about the materials and resources they use within 

a global context and whether their counterparts overseas do things differently.  

 

 
 

Conflict and peace projects develop students’ awareness of others, their understanding of how 

conflict can occur and their knowledge of how to arrive at peaceful resolutions.  

Students will also be able to discuss instances of when conflict can lead to positive outcomes and 

how peace is not just the avoidance of conflict, but ensuring that everyone involved feels included 

and fairly treated.  

The conflict and peace theme develops skills and attitudes that are essential in a globalised world, 

where young people will almost certainly need to work and build relationships with people who 

hold different beliefs. 

 

 
  

The fairness and equality theme covers topics such as equal opportunities, freedom, and 

discrimination. These topics should lead to lively discussion around why equality should exist and 

an exploration of why it doesn’t. 

The theme encourages attitudes and mind-sets that will be vital for young people who want to 

shape the world they live in and become positive global citizens. 

 

The rights and responsibilities theme has students engage in discussion on whether human rights 

can be absolute or conditional, and how we are all responsible for upholding the rights of others. 

This theme encourages thinking about what it is to live in a society, where rights in one country 

are different to those in another. 
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Session 4Connecting Classrooms Professional Learning Site - Professional development activity from Education for Global Citizenship online 

course (http://connectingclassrooms-learning.britishcouncil.org ). 

These materials may be reproduced for non-commercial, educational purposes.  Contact copyright holders for other usage 

(schools@britishcouncil.org

 

 

 

 

Discuss: 
 which of the skills are important for our learners 

 any changes or additions to the skills identified 
 how well our learners nurture these skills. 

) © Copyright British Council 2012  33
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WHY INTERNATIONALISATION?

Our world is internationalising at a rapid pace. Today’s children are tomorrow’s 

global citizens. To prepare them for living, learning and working in an international 

society, it is of the utmost importance that internationalisation is integrated into school 

curricula and policy. There are numerous ways to achieve this, from exchange 

programmes to in-service teacher training abroad, and from partnerships between 

schools to internationalisation of the curriculum.

Internationalisation prepares children to take their part in the international 

community, promotes teachers’ professional development and enriches the school 

curriculum. Children who come into contact with the international and intercultural 

community at a young age through internationalisation at school have a broader 

perspective and better chances on the international job market. All children should 

receive a foundation based on internationalisation, in order to inspire and prepare them 

to study, work and live in an international environment. 

INTERNATIONALISATION ENHANCES THE QUALITY OF EDUCATION

Schools that have embraced internationalisation soon see their pupils reap the 

rewards: a marked improvement of social skills, a keener comprehension of the world, a 

more open attitude towards different cultures and an increased language proficiency. 

Enriching education with a European and international orientation makes it fit the 

pupils’ everyday experiences and perceptions more closely. Foreign exchange 

programmes contribute to the pupils’ self-esteem. Internationalisation challenges pupils, 

which makes it an excellent tool to help develop their talents.

Teachers attest that internationalisation increases their expertise and boosts their 

professional motivation, both through in-service training and through contacts with 

colleagues from abroad. Schools report increasing and more intensive parent 

participation levels. Finally, internationalisation is an important way in which schools 

can distinguish themselves. 

After all, in a globalising society:

• internationally oriented pupils and students have the future;

• teachers find inspiration and broaden their expertise through training and 

professional contacts abroad;

• schools enhance their profile with a curriculum structurally enriched by 

internationalisation.

Integration of Internationalisation: 

• What will it take to implement a internationalised school curriculum in relation to the 

different school subjects and the learning processes of different groups of pupils? 

• What role do school teachers have in formulating an international school policy 

taking into account the different stakeholders, such as parents, local authorities etc. 

• How can a teacher ensure that transnational school projects contribute to the pupils 

becoming European citizens? 

• What is the framework that enables teachers to reflect adequately on their role as 

teachers providing international learning environments? 
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SURVEY OF INTERNATIONAL WORK

Purpose

It is important to map out practice and have an overview of your school’s 

international activities that already exist. Analysing and evaluating the outcomes of 

the audit will provide your school with objectives that can make up a whole-school 

plan or feed into the school’s international policy. 

Methods

Use the headings on the template below to provide a focus for your information 

gathering. Your colleagues may well overlook much of their classroom work, failing 

to see that it might be classed as an international activity. 

Remember to involve all members of staff, not just educators. However, inviting 

school colleagues to complete the audit without direct guidance and support can 

sometimes result in an unrepresentative account of international school activity. If 

possible, take a personal approach.

In smaller schools this exercise could be carried out in a staff meeting. In larger 

schools, the audit may be introduced at a staff meeting and then discussed in more 

detail and information collated by specific teachers/within specific departments. 

Partner schools

A partner school can be described as a school with which there is direct 

communication. This communication may be by post or email, for example, and can 

be between individual staff and/or young people. This could be a personal link by one 

of the educators in the school or a more formal link organised by the local 

community.  

Auditing progression

It is likely that most of your international activity takes place on visits, during 

assemblies, in after-school clubs and during cross-curricular activity days. This is a 

good starting point from which to develop international activities across the school.

Visits and trips – With the aid of funding, it is possible to support educator visits 

abroad and exchanges. These experiences are taken back into the classroom for the 

benefit of the young people, staff, the school and the local community.

Embracing technology – Depending on where your partners are based, ICT can help 

to facilitate direct links and collaborate with partners in other countries. At an early 

stage young people exchange emails about their school, community or wider themes 

such as the environment or human rights. If partner schools are ICT-enabled, British 

Council Schools Online can set up a collaboration space to enhance communications.
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COMPLETING THE SECTIONS ON THE FORM

1. Curriculum activities

It is important to include activities involving any partner schools (formal or informal), any 

classroom-based international activity and the impact of this on young people or 

professional development. 

2. Cross-curricular activities

Consider a focused day or week in which young people respond to or examine an 

international theme. Perhaps you could introduce cross-curricular work, which often has 

an international dimension. Examples might include European Day or World Book Week, 

with individual classes concentrating on a different country across subjects.

3. Assemblies 

Assemblies are an excellent opportunity to reach a wide audience. Assembly topics could 

include:

• Current affairs

• Charity events

• News stories

• Presentations by staff and young people following a visit overseas

• Reports on international projects ongoing in the school

• Presentations by overseas visitors to the school, including visiting young people

• Music by visiting musicians from another country

4. Visits overseas and around your home country (young people)

Young people are sometimes given the opportunity to visit other countries either during 

school time or in the holidays. These visits are not reciprocal and should not be confused 

with pupil exchanges (see no.5).

Examples include a day visit to the UK, a study visit overseas for art or business or a 

history trip to Spain for example. Although these visits are often organised and managed 

in individual subject areas they can be of significant benefit to other areas of the 

curriculum.  

Include visits to galleries, museums, other cultural centres, sports venues etc. in your own 

country if the trips encourage engagement with other cultures.

5. Exchanges (young people)

Once a link has been secured with a partner school your school might consider a pupil 

exchange; an excellent opportunity for language exchange. But, remember, there is an 

opportunity for other areas of the curriculum to benefit from these exchanges too.

6. Principal, teacher and non-teacher visits/visitors

This section requires any visits to schools or other educational establishments. Receiving 

visitors from overseas should also be included in this section, e.g. educator hospitality 

programmes and artists in residence. This may or may not be a reciprocal arrangement. 
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7. Exchanges (educators)

This section should include any exchanges made by educators in the school with 

educators from schools overseas. Unlike all the other sections (except section 6) in the 

audit, examples may be quoted spanning the last three years. 

8. Links with schools overseas

As well as recording formal links it would be useful to discover whether any 

colleagues have informal or personal links with friends who work in education 

overseas. These contacts could form the basis for a link with a school in another 

country for future activities. 

9. Links with other schools in your home country 

Use this section to list links your school may have with other nationals schools in 

terms of sharing or exchanging international information. These exchanges could 

include multi-cultural visits, joint planning or action planning. Forming ‘clusters’ with 

other schools is good way to share and disseminate international best practice.

10. Other details

Please use this section to record other international activity that does not seem to fit 

into any of the other sections. You are also welcome to create new headings on the 

template. 
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AUDIT TEMPLATE
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LE GRAND CUL-DE-SAC MARIN

L'ÎLET CARET

The name comes from the turtles called "Karet" or "Carette" who make their nest 

there. The island was inhabited at the beginning of the 19th century by a 

fisherman named Brutus and his family for about 25 years! And not so long ago 

it was a small sandbar 250 meters by 20 meters wide nicely covered with 

vegetation. In fact, the white sandbar consists of dead corals from the coral reef 

located some 100 meters away.  Its history is more than changeable especially as 

the island changes its shape regularly for the cumulative effects of the sea and the 

wind, completed by underwater movements and consequences of earthquakes!

SHIPWRECK

To the west of the Caret island is a beautiful wreck that is popular with snorkelers 

as it is very easily accessible. It is said that in 1989 this ship was brought from the 

port of Pointe-a-Pitre (note that lagoon waters are too shallow for the big ship 

navigation).

Only 4 to 5 meters deep, many multicoloured fish can be admired with complete 

peace of mind. Snorkelling on this wreck and more widely on the barrier is an 

incredible privilege that will leave you with unforgettable memories!

Important!!! Do not stand on the wreck as the corals have just started to grow and 

they are extremely fragile.

FLORA

Marine: 

87 species of algae

5 species of plants

Terrestrial: 

21 species in mangrove 

swamp 

49 species in swamp 

forest 

33 species in flood  

grassland

FAUNA

Marine: 

38 species of sponges

29 species of sea fans

50 species of corals

157 species of molluscs 

14 species of echinoderms 

255 species of fish 

5 species of reptiles

Terrestrial: 

78 species of birds 

(8 species of seabirds)

5 species of mammals

The Grand Cul-de-Sac Marin 

lagoon is an exceptional 

natural reserve, classified 

World Biosphere Reserve by 

UNESCO. On an area of 

​​nearly 15,000 ha, there are 

several major ecosystems: 

mangroves, swamp forests, 

seagrass beds and a coral reef 

with very important ecological 

functions. 

There are many species of 

fish, crustaceans, molluscs, 

turtles, reptiles and birds. The 

lagoon is dotted with islands 

of Carenage, Blanc, La Biche, 

Caret, Fajou, Christophe and 

Macou. Some are under strict 

protection with no human 

activity. 
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THE CORAL BARRIER 

The coral barrier turns a large marine area of a 15,000 hectares into the lagoon becoming a protective 

area for thousands of animal and plant species. 60% of the species living in shallow water between 10 

and 40 meters, are found in this lagoon: crustaceans, molluscs, fish, reptiles, birds, mammals. 

Seagrass, mangrove, moss and sponges flourish in this area. For some species, the lagoon is only a 

momentary zone of passage to be born, to grow, to leave and to return to reproduce. 

The coral reef also plays an important role in protecting the shoreline from erosion caused by the effect 

of waves. The corals that compose it are an extremely complex and fragile ecosystem.

With their hardened surfaces, corals are sometimes mistaken as being rocks. And, because they are 

attached, “taking root” to the seafloor, they are often mistaken for plants. However, unlike rocks, 

corals are alive. And unlike plants, corals do not make their own food. Corals are in fact animals.

The branch or mound that we often call “a coral” is actually made up of thousands of tiny animals 

called polyps. A coral polyp is an invertebrate that can be no bigger than a pinhead to up to a foot in 

diameter. Each polyp has a saclike body and a mouth that is encircled by stinging tentacles. The polyp 

uses calcium carbonate (limestone) from seawater to build a hard, cup-shaped skeleton. This skeleton 

protects the soft, delicate body of the polyp.

The polyps, to develop and form a chain, are helped by marine micro-algae called: zooxanthellae. 

They exist only in an environment created and maintained by the presence of the mangroves and the 

seagrass that help to control the water salinity. 

It is important to note that all the coral reefs of the world are IN DANGER! They are the first links in 

the long chain of underwater life. They are a true biological indicator and provide information such as 

markers on the good or bad health of the oceans. The extreme importance of individuals to respect 

these remarkable ecosystems was placed by nature under our responsibility. Global warming, rapid 

increase of harmful algae, mass tourism ... these are the plagues attacking the nature, rich, beautiful 

and so delicate.

MANGROVES

A mangrove is a shrub or small tree that grows in coastal brackish water. Because they are well 

adapted to salt water, they thrive where many other plants fail and create their own ecosystems –

mangals or mangrove forests. Of the recognized 110 mangrove species, only 4 constitute the "true 

mangroves": black, red, white and yellow mangroves.

Red Mangroves get their name from the bright red colour of the wood underneath the bark of the 

tree. The trees can grow up to 9 m. The Red Mangrove has adapted aerial ‘prop roots’ which help 

prop up the tree. These special roots also filter the salt out of the seawater that the plant takes up, 

allowing it to get the water it needs to survive, filtering the damaging salt. 

Red Mangrove tree flowers are small, yellow and bell-shaped. A flower develops into a seed, which 

grows its first root while still attached to the parent tree. These germinated seeds (called propagules) 

look like green and brown cigars. Once the propagule reaches about 20cm long, it drops off. The 

bottom of the propagule is heavier than the top so it will drop straight down into the mud if the tide is 

low, and small leaves will then grow out of the top. If the tide is high when the propagule falls off the 

parent tree, it floats off into the ocean to grow somewhere else.

Mangrove forests move carbon dioxide "from the atmosphere into long-term storage" in greater 

quantities than other forests, making them "among the planet's best carbon scrubbers" according to a 

NASA-led study based on satellite data. The incredible importance of these trees for structuring habitat 

and hosting other plants and animals, led to both the Red Mangrove and Black Mangrove being listed 

under the Protected Species Act in 2011.
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INTERNATIONALISATION OF YOUNG LEARNERS

Know, that is, to have a critical awareness of local and global perspectives on issues of 

professional, political, environmental and social significance;

Do, that is, be able to communicate effectively with people from other cultural 

backgrounds other than their own about these issues;

Be, that is be responsible global citizens able to engage with issues of equity, social 

justice and sustainability.

INTERNATIONALISING THE CURRICULUM

• Internationalisation

• Large Scale Policy Decisions

• University level decisions

• School Level Decisions

• Teacher Level Decisions

• Individual experiences, identity and agency

SCHOOL LEVEL POLICIES / ACTIONS

• Internationalisation Committee 

• School ‘audit’ - rich and extensive range of skills and experiences amongst staff and 

students that already exist in the school

• School policy to highlight expertise and needs in the school to address issues raised in 

audit

• Plan activities

• Engage in projects
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ERASMUS+ SPECIFIC OBJECTIVES

The specific objectives pursued by the Erasmus+ Programme in the field of education 

and training are to:

• improve the level of key competences and skills, with particular regard to their 

relevance for the labour market and their contribution to a cohesive society, in 

particular through increased opportunities for learning mobility and through 

strengthened cooperation between the world of education and training and the world of 

work;

• foster quality improvements, innovation excellence and internationalisation at the 

level of education and training institutions, in particular through enhanced 

transnational cooperation between education and training providers and other 

stakeholders;

• promote the emergence and raise awareness of a European lifelong learning area 

designed to complement policy reforms at national level and to support the 

modernisation of education and training systems, in particular through enhanced 

policy cooperation, better use of EU transparency and recognition tools and the 

dissemination of good practices;

• enhance the international dimension of education and training, in particular through 

cooperation between Programme and Partner-Country institutions in the field of VET 

and in higher education, by increasing the attractiveness of European higher education 

institutions and supporting the EU's external action, including its development 

objectives, through the promotion of mobility and cooperation between Programme 

and Partner-Country higher education institutions and targeted capacity building in 

Partner Countries;

• improve the teaching and learning of languages and to promote the EU's broad 

linguistic diversity and intercultural awareness.
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ERASMUS+ PRIORITIES

Within this framework, in line with the annual Work Programme adopted by the 

Commission, the following policy priorities will be pursued:

• developing basic and transversal skills, such as entrepreneurship, digital skills and 

multilingualism in all fields of education and training, using innovative and student-

centered pedagogical approaches and developing appropriate assessment and 

certification methods, based on learning outcomes;

• enhancing Information and Communication Technologies (ICT) uptake in teaching 

and learning, through the support of learning and access to open educational 

resources (OER) in the education and training fields, supporting ICT-based teaching 

and assessment practices and by promoting the transparency of rights and obligations 

of users and producers of digitised content;

• promoting stronger coherence between different EU and national transparency and 

recognition tools, so as to ensure that skills and qualifications can be easily 

recognised across borders;

• supporting the adjustment of funding and investment in education and training to new 

needs and the development of improved funding approaches for skills development, 

in particular through partnerships and cost-sharing; stimulating debates on efficient 

and sustainable investment in education and training at European and national level 

involving all the relevant stakeholders.

In addition:

as regards school education: priority will be given to projects contributing to improving 

the attainment of young people, particularly those at risk of early school leaving and 

with low basic skills, including through high quality and accessible Early Childhood 

Education and Care (ECEC) services. In addition, priority will begiven to projects 

aimed at revising and strengthening the professional profile of the teaching 

professions.
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INTERNATIONAL POLICY

Introduction

(Why do our school need it?)

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________

Aims

(What we want to achieve? EU objectives/priorities)

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________

Objectives

(How we are going to achieve these aims?)

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________
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30.12.2006    EN Official Journal of the European Union L 394/10 

 
RECOMMENDATION OF THE EUROPEAN PARLIAMENT 

AND OF THE COUNCIL 

 

KEY COMPETENCES FOR LIFELONG LEARNING — A EUROPEAN REFERENCE 

FRAMEWORK 

 

 

Background and aims 

As globalisation continues to confront the European Union with new challenges, each citizen will 

need a wide range of key competences to adapt flexibly to a rapidly changing and highly 

interconnected world. 

Education in its dual role, both social and economic, has a key role to play in ensuring that 

Europe's citizens acquire the key competences needed to enable them to adapt flexibly to such 

changes. 

In particular, building on diverse individual competences, the differing needs of learners should be 

met by ensuring equality and access for those groups who, due to educational disadvantages 

caused by personal, social, cultural or economic circumstances, need particular support to fulfil 

their educational potential. Examples of such groups include people with low basic skills, in 

particular with low literacy, early school leavers, the long-term unemployed and those returning to 

work after a period of extended leave, older people, migrants, and people with disabilities. 

In this context, the main aims of the Reference Framework are to: 

 

1)  

 

 identify and define the key competences necessary for personal fulfilment, active citizenship, 

social cohesion and employability in a knowledge society; 

 

2)  support Member States' work in ensuring that by the end of initial education and training young 

people have developed the key competences to a level that equips them for adult life and which 

forms a basis for further learning and working life, and that adults are able to develop and 

update their key competences throughout their lives; 

 

3)  provide a European level reference tool for policy makers, education providers, employers, and 

learners themselves to facilitate national and European level efforts towards commonly agreed 

objectives; 

 

4)  provide a framework for further action at Community level both within the Education and 

Training 2010 work programme and within the Community Education and Training 

Programmes. 
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KEY COMPETENCES 

 

Competences are defined here as a combination of knowledge, skills and attitudes appropriate to 

the context. Key competences are those which all individuals need for personal fulfilment and 

development, active citizenship, social inclusion and employment. 

 

The Reference Framework sets out eight key competences: 

 

1) Communication in the mother tongue; 

 

2) Communication in foreign languages; 

 

3)  Mathematical competence and basic competences in science and technology; 

 

4) Digital competence; 

 

5) Learning to learn; 

 

6) Social and civic competences; 

 

7)  Sense of initiative and entrepreneurship; and 

 

8) Cultural awareness and expression. 

 

The key competences are all considered equally important, because each of them can contribute to 

a successful life in a knowledge society. Many of the competences overlap and interlock: aspects 

essential to one domain will support competence in another. Competence in the fundamental basic 

skills of language, literacy, numeracy and in information and communication technologies (ICT) 

is an essential foundation for learning, and learning to learn supports all learning activities. There 

are a number of themes that are applied throughout the Reference Framework: critical thinking, 

creativity, initiative, problem solving, risk assessment, decision taking, and constructive 

management of feelings play a role in all eight key competences. 

 

1.   Communication in the mother tongue (1) 

 

Definition: 

Communication in the mother tongue is the ability to express and interpret concepts, thoughts, 

feelings, facts and opinions in both oral and written form (listening, speaking, reading and 

writing), and to interact linguistically in an appropriate and creative way in a full range of societal 

and cultural contexts; in education and training, work, home and leisure. 

 

Essential knowledge, skills and attitudes related to this competence: 

Communicative competence results from the acquisition of the mother tongue, which is 

intrinsically linked to the development of an individual's cognitive ability to interpret the world 

and relate to others. Communication in the mother tongue requires an individual to have 

knowledge of vocabulary, functional grammar and the functions of language. It includes an 

awareness of the main types of verbal interaction, a range of literary and non-literary texts, the 

main features of different styles and registers of language, and the variability of language and 

communication in different contexts. 
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Individuals should have the skills to communicate both orally and in writing in a variety of 

communicative situations and to monitor and adapt their own communication to the requirements 

of the situation. This competence also includes the abilities to distinguish and use different types 

of texts, to search for, collect and process information, to use aids, and to formulate and express 

one's oral and written arguments in a convincing way appropriate to the context. 

A positive attitude towards communication in the mother tongue involves a disposition to critical 

and constructive dialogue, an appreciation of aesthetic qualities and a willingness to strive for 

them, and an interest in interaction with others. This implies an awareness of the impact of 

language on others and a need to understand and use language in a positive and socially 

responsible manner. 

 

2.   Communication in foreign languages (2) 

 

Definition: 

Communication in foreign languages broadly shares the main skill dimensions of communication 

in the mother tongue: it is based on the ability to understand, express and interpret concepts, 

thoughts, feelings, facts and opinions in both oral and written form (listening, speaking, reading 

and writing) in an appropriate range of societal and cultural contexts (in education and training, 

work, home and leisure) according to one's wants or needs. Communication in foreign languages 

also calls for skills such as mediation and intercultural understanding. An individual's level of 

proficiency will vary between the four dimensions (listening, speaking, reading and writing) and 

between the different languages, and according to that individual's social and cultural background, 

environment, needs and/or interests. 

 

Essential knowledge, skills and attitudes related to this competence: 

Competence in foreign languages requires knowledge of vocabulary and functional grammar and 

an awareness of the main types of verbal interaction and registers of language. Knowledge of 

societal conventions, and the cultural aspect and variability of languages is important. 

Essential skills for communication in foreign languages consist of the ability to understand spoken 

messages, to initiate, sustain and conclude conversations and to read, understand and produce texts 

appropriate to the individual's needs. Individuals should also be able to use aids appropriately, and 

learn languages also informally as part of lifelong learning. 

A positive attitude involves the appreciation of cultural diversity, and an interest and curiosity in 

languages and intercultural communication. 

 

3.   Mathematical competence and basic competences in science and technology 

 

Definition: 

A. Mathematical competence is the ability to develop and apply mathematical thinking in order to 

solve a range of problems in everyday situations. Building on a sound mastery of numeracy, the 

emphasis is on process and activity, as well as knowledge. Mathematical competence involves, 

to different degrees, the ability and willingness to use mathematical modes of thought (logical 

and spatial thinking) and presentation (formulas, models, constructs, graphs, charts). 

 

B. Competence in science refers to the ability and willingness to use the body of knowledge and 

methodology employed to explain the natural world, in order to identify questions and to draw 

evidence-based conclusions. Competence in technology is viewed as the application of that 

knowledge and methodology in response to perceived human wants or needs. Competence in 

science and technology involves an understanding of the changes caused by human activity and 

responsibility as an individual citizen. 
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Essential knowledge, skills and attitudes related to this competence: 

A. Necessary knowledge in mathematics includes a sound knowledge of numbers, measures and 

structures, basic operations and basic mathematical presentations, an understanding of 

mathematical terms and concepts, and an awareness of the questions to which mathematics can 

offer answers. 

An individual should have the skills to apply basic mathematical principles and processes in 

everyday contexts at home and work, and to follow and assess chains of arguments. An 

individual should be able to reason mathematically, understand mathematical proof and 

communicate in mathematical language, and to use appropriate aids. 

A positive attitude in mathematics is based on the respect of truth and willingness to look for 

reasons and to assess their validity. 

 

B. For science and technology, essential knowledge comprises the basic principles of the natural 

world, fundamental scientific concepts, principles and methods, technology and technological 

products and processes, as well as an understanding of the impact of science and technology on 

the natural world. These competences should enable individuals to better understand the 

advances, limitations and risks of scientific theories, applications and technology in societies at 

large (in relation to decision-making, values, moral questions, culture, etc). 

Skills include the ability to use and handle technological tools and machines as well as scientific 

data to achieve a goal or to reach an evidence-based decision or conclusion. Individuals should 

also be able to recognise the essential features of scientific inquiry and have the ability to 

communicate the conclusions and reasoning that led to them. 

Competence includes an attitude of critical appreciation and curiosity, an interest in ethical 

issues and respect for both safety and sustainability, in particular as regards scientific and 

technological progress in relation to oneself, family, community and global issues. 

 

4.   Digital competence 

 

Definition: 

Digital competence involves the confident and critical use of Information Society Technology 

(IST) for work, leisure and communication. It is underpinned by basic skills in ICT: the use of 

computers to retrieve, assess, store, produce, present and exchange information, and to 

communicate and participate in collaborative networks via the Internet. 

 

Essential knowledge, skills and attitudes related to this competence: 

Digital competence requires a sound understanding and knowledge of the nature, role and 

opportunities of IST in everyday contexts: in personal and social life as well as at work. This 

includes main computer applications such as word processing, spreadsheets, databases, 

information storage and management, and an understanding of the opportunities and potential 

risks of the Internet and communication via electronic media (e-mail, network tools) for work, 

leisure, information sharing and collaborative networking, learning and research. Individuals 

should also understand how IST can support creativity and innovation, and be aware of issues 

around the validity and reliability of information available and of the legal and ethical principles 

involved in the interactive use of IST. 

Skills needed include the ability to search, collect and process information and use it in a critical 

and systematic way, assessing relevance and distinguishing the real from the virtual while 

recognising the links. Individuals should have skills to use tools to produce, present and 

understand complex information and the ability to access, search and use internet-based services. 

Individuals should also be able use IST to support critical thinking, creativity, and innovation. 
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Use of IST requires a critical and reflective attitude towards available information and a 

responsible use of the interactive media. An interest in engaging in communities and networks for 

cultural, social and/or professional purposes also supports this competence. 

 

5.   Learning to learn 

 

Definition: 

‘Learning to learn’ is the ability to pursue and persist in learning, to organise one's own learning, 

including through effective management of time and information, both individually and in groups. 

This competence includes awareness of one's learning process and needs, identifying available 

opportunities, and the ability to overcome obstacles in order to learn successfully. This 

competence means gaining, processing and assimilating new knowledge and skills as well as 

seeking and making use of guidance. Learning to learn engages learners to build on prior learning 

and life experiences in order to use and apply knowledge and skills in a variety of contexts: at 

home, at work, in education and training. Motivation and confidence are crucial to an individual's 

competence. 

 

Essential knowledge, skills and attitudes related to this competence: 

Where learning is directed towards particular work or career goals, an individual should have 

knowledge of the competences, knowledge, skills and qualifications required. In all cases, learning 

to learn requires an individual to know and understand his/her preferred learning strategies, the 

strengths and weaknesses of his/her skills and qualifications, and to be able to search for the 

education and training opportunities and guidance and/or support available. 

Learning to learn skills require firstly the acquisition of the fundamental basic skills such as 

literacy, numeracy and ICT skills that are necessary for further learning. Building on these skills, 

an individual should be able to access, gain, process and assimilate new knowledge and skills. 

This requires effective management of one's learning, career and work patterns, and, in particular, 

the ability to persevere with learning, to concentrate for extended periods and to reflect critically 

on the purposes and aims of learning. Individuals should be able to dedicate time to learning 

autonomously and with self-discipline, but also to work collaboratively as part of the learning 

process, draw the benefits from a heterogeneous group, and to share what they have learnt. 

Individuals should be able to organise their own learning, evaluate their own work, and to seek 

advice, information and support when appropriate. 

A positive attitude includes the motivation and confidence to pursue and succeed at learning 

throughout one's life. A problem-solving attitude supports both the learning process itself and an 

individual's ability to handle obstacles and change. The desire to apply prior learning and life 

experiences and the curiosity to look for opportunities to learn and apply learning in a variety of 

life contexts are essential elements of a positive attitude. 

 

6.   Social and civic competences 

 

Definition: 

These include personal, interpersonal and intercultural competence and cover all forms of 

behaviour that equip individuals to participate in an effective and constructive way in social and 

working life, and particularly in increasingly diverse societies, and to resolve conflict where 

necessary. Civic competence equips individuals to fully participate in civic life, based on 

knowledge of social and political concepts and structures and a commitment to active and 

democratic participation. 
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Essential knowledge, skills and attitudes related to this competence: 

A. Social competence is linked to personal and social well-being which requires an understanding 

of how individuals can ensure optimum physical and mental health, including as a resource for 

oneself and one's family and one's immediate social environment, and knowledge of how a 

healthy lifestyle can contribute to this. For successful interpersonal and social participation it is 

essential to understand the codes of conduct and manners generally accepted in different 

societies and environments (e.g. at work). It is equally important to be aware of basic concepts 

relating to individuals, groups, work organisations, gender equality and non-discrimination, 

society and culture. Understanding the multi-cultural and socio-economic dimensions of 

European societies and how national cultural identity interacts with the European identity is 

essential. 

The core skills of this competence include the ability to communicate constructively in different 

environments, to show tolerance, express and understand different viewpoints, to negotiate with 

the ability to create confidence, and to feel empathy. Individuals should be capable of coping 

with stress and frustration and expressing them in a constructive way and should also 

distinguish between the personal and professional spheres. 

The competence is based on an attitude of collaboration, assertiveness and integrity. Individuals 

should have an interest in socio-economic developments and intercultural communication and 

should value diversity and respect others, and be prepared both to overcome prejudices and to 

compromise. 

 

B. Civic competence is based on knowledge of the concepts of democracy, justice, equality, 

citizenship, and civil rights, including how they are expressed in the Charter of Fundamental 

Rights of the European Union and international declarations and how they are applied by 

various institutions at the local, regional, national, European and international levels. It includes 

knowledge of contemporary events, as well as the main events and trends in national, European 

and world history. In addition, an awareness of the aims, values and policies of social and 

political movements should be developed. Knowledge of European integration and of the EU's 

structures, main objectives and values is also essential, as well as an awareness of diversity and 

cultural identities in Europe. 

Skills for civic competence relate to the ability to engage effectively with others in the public 

domain, and to display solidarity and interest in solving problems affecting the local and wider 

community. This involves critical and creative reflection and constructive participation in 

community or neighbourhood activities as well as decision-making at all levels, from local to 

national and European level, in particular through voting. 

Full respect for human rights including equality as a basis for democracy, appreciation and 

understanding of differences between value systems of different religious or ethnic groups lay 

the foundations for a positive attitude. This means displaying both a sense of belonging to one's 

locality, country, the EU and Europe in general and to the world, and a willingness to participate 

in democratic decision-making at all levels. It also includes demonstrating a sense of 

responsibility, as well as showing understanding of and respect for the shared values that are 

necessary to ensure community cohesion, such as respect for democratic principles. 

Constructive participation also involves civic activities, support for social diversity and 

cohesion and sustainable development, and a readiness to respect the values and privacy of 

others. 
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7.   Sense of initiative and entrepreneurship 

 

Definition: 

Sense of initiative and entrepreneurship refers to an individual's ability to turn ideas into action. It 

includes creativity, innovation and risk-taking, as well as the ability to plan and manage projects in 

order to achieve objectives. This supports individuals, not only in their everyday lives at home and 

in society, but also in the workplace in being aware of the context of their work and being able to 

seize opportunities, and is a foundation for more specific skills and knowledge needed by those 

establishing or contributing to social or commercial activity. This should include awareness of 

ethical values and promote good governance. 

 

Essential knowledge, skills and attitudes related to this competence: 

Necessary knowledge includes the ability to identify available opportunities for personal, 

professional and/or business activities, including ‘bigger picture’ issues that provide the context in 

which people live and work, such as a broad understanding of the workings of the economy, and 

the opportunities and challenges facing an employer or organisation. Individuals should also be 

aware of the ethical position of enterprises, and how they can be a force for good, for example 

through fair trade or through social enterprise. 

Skills relate to proactive project management (involving, for example the ability to plan, organise, 

manage, lead and delegate, analyse, communicate, de-brief, evaluate and record), effective 

representation and negotiation, and the ability to work both as an individual and collaboratively in 

teams. The ability to judge and identify one's strengths and weaknesses, and to assess and take 

risks as and when warranted, is essential. 

An entrepreneurial attitude is characterised by initiative, pro-activity, independence and 

innovation in personal and social life, as much as at work. It also includes motivation and 

determination to meet objectives, whether personal goals, or aims held in common with others, 

including at work. 

 

8.   Cultural awareness and expression 

 

Definition: 

Appreciation of the importance of the creative expression of ideas, experiences and emotions in a 

range of media, including music, performing arts, literature, and the visual arts. 

 

Essential knowledge, skills and attitudes related to this competence: 

Cultural knowledge includes an awareness of local, national and European cultural heritage and 

their place in the world. It covers a basic knowledge of major cultural works, including popular 

contemporary culture. It is essential to understand the cultural and linguistic diversity in Europe 

and other regions of the world, the need to preserve it and the importance of aesthetic factors in 

daily life. 

Skills relate to both appreciation and expression: the appreciation and enjoyment of works of art 

and performances as well as self-expression through a variety of media using one' s innate 

capacities. Skills include also the ability to relate one's own creative and expressive points of view 

to the opinions of others and to identify and realise social and economic opportunities in cultural 

activity. Cultural expression is essential to the development of creative skills, which can be 

transferred to a variety of professional contexts. 

A solid understanding of one's own culture and a sense of identity can be the basis for an open 

attitude towards and respect for diversity of cultural expression. A positive attitude also covers 

creativity, and the willingness to cultivate aesthetic capacity through artistic self-expression and 

participation in cultural life. 
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(1)  In the context of Europe's multicultural and multilingual societies, it is recognised that the 

mother tongue may not in all cases be an official language of the Member State, and that ability to 

communicate in an official language is a pre-condition for ensuring full participation of the 

individual in society. In some Member States the mother tongue may be one of several official 

languages. Measures to address such cases, and apply the definition accordingly, are a matter for 

individual Member States in accordance with their specific needs and circumstances. 

(2)  It is important to recognise that many Europeans live in bilingual or multilingual families and 

communities, and that the official language of the country in which they live may not be their 

mother tongue. For these groups, this competence may refer to an official language, rather than to 

a foreign language. Their need, motivation, and social and/or economic reasons for developing 

this competence in support of their integration will differ, for instance, from those learning a 

foreign language for travel or work. Measures to address such cases, and apply the definition 

accordingly, are a matter for individual Member States in accordance with their specific needs and 

circumstances. 
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The structure of the French education system

French education standards

The French education system long enjoyed a reputation for having one of the best education 

systems in the world, with a nationally set curriculum, traditional methods of learning, high 

academic standards and strict discipline.

The French educational philosophy emphasises:

• the authority of the teacher;

• individual competition including an absolute grading system (no grading ‘on the curve’);

• stress on analytical thought and rote learning as opposed to creativity;

• generally high academic expectations.

The French don’t necessarily expect children to have ‘fun’ at school. Sports and creative 

activities are encouraged but generally organised by community or private associations, not by 

the schools.

French schooling is free and mandatory from ages six to 16, although the majority of French 

children start earlier. Another two years of study are required if a student is to sit 

the baccalauréat exam, which they must pass to enter university. Class sizes tend to be large, 

with one teacher for some 30 or more students.
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Preschool/nursery (école maternelle)

Preschools or nursery schools – écoles maternelles – provide care for children from two and 

three years old until they are six. While children are not obliged to attend, state facilities are 

free.  The curriculum aims to prepare children for primary school, and includes reading, 

writing, numeracy and sometimes even a foreign language.

Primary school (ecole primaire)

Children in France attend primary school from the age of six to 11 years old. The school week 

is around 24 hours; primary schools are closed on Wednesdays. There are lessons on literacy, 

numeracy, geography/history and commonly a foreign language, often English.

There are five levels:

 Cours préparatoire (CP) or 11ème – age 6 to 7 years old

 Cours élémentaire (CE1) or 10ème – age 7 to 8 years old

 Cours élémentaire (CE2) or 9ème – age 8 to 9 years old

 Cours moyen 1 (CM1) or 8ème – 9 to 10 years old

 Cours moyen 2 (CM2) or 7ème – 10 to 11 years old

Middle school (collège)

Between the ages of 11 and 15, students in France attend a middle school or collège. All pupils 

are accepted; there is no entrance exam or requirements for state schools.

There are four levels:

 6ème – 11 to 12 years old

 5ème – 12 to 13 years old

 4ème – 13 to 14 years old

 3ème – 14 to 15 years old

The syllabus aims to give all pupils a general education and consists of French, mathematics, 

history/geography, civics, biology, physics, technology, art, music, and physical education. 

In collège, marks (notes) become an important aspect in a child’s schooling, with tests 

(controles) becoming commonplace. 

High school or lycée

The last three years of secondary education – from 15 to 18 years old – are spent at a lycée

general, a lycée technique or a lycée professionnel. Students take the same core curriculum of 

some eight or nine subjects but are offered three electives and an artistic workshop. At the end 

of this year, the key decision is made as to which baccalaureat the student will pursue.

The levels are:

 Seconde (CAP, BEP) – 15 to 16 years old

 Première (CAP, BEP) – 16 to 17 years old

 Terminale (BAC) – 17 to 18 years old
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